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外国教育における批判的 リテラシーの活用:
powe㎡ulcon㏄ptsの導 入 と共 に
S皿.VA,Cecilia
【要 旨 】.
本論 文 は外 国 語 の授 業 で 適用 され たcdticalliteracyを活 用 した ケ ー スで あ る。 こ の論 文 の 目的 は外 国 語 と して ス ペ
イ ン語 を勉 強 して い る82人 の 日本 人 の 学 生 が アル ゼ ンチ ンの歴 史 牽学 んで い った 際 に 、 プ リ ン トや ビ デ オや 自分
達 の経 験 を とお して知 識 を構 築 して い き、又 再 構築 してい く過程 を明 確 にす る こ とで あ る。
学 生 は ア ルゼ ンチ ンの ロサ ス知 事 につ い て説 明 を受 け て か ら、 ロサ ス独 裁 の 時 に起 こっ た悲 しい ラブ ス トー リの
ビデ オ を視 聴 した 。学 生 は先 に受 け た 説 明 に も映 画 の 中 に も明.治され て い なか ったpowe血1conceptsを作 りあ げた 。
授 業 中 に議 論 した こ とに つ い て の 記 録 と学 生 の レポ ー トに 基 づ い て そ の 授 業 を分 析 した。 授 業 はlnterpreピatiQn.
ConsImct孟on(ICON)DesignMode1とい うモ デ ルに 基づ い て段 階 的 に発 展 させ たgま た 、学 生 は い くつ か の興 味 の あ
る 概念 を選 ん で その 概 念 をSocialInq嘘yMeth(》dによ りデ ィベ ー トを行 った 。
Introduction
Theissuesraisedinthisarticleaimtodescribeanactiveclassroomexperienceandsuggestsomereasons
thatmayhavecausedstudents電deepengagemenしDatawerelaken丘omclassesofArgentineHistoryinKansai
GaikokugoUnivers藍ty,年nd82advancedstudentsofSpanishasasecondlanguageparticipatedinsuchclassesduring
thesecondsemesterof1999.
Thearticlecontainstwoparts:the負rstpa貫presentsabriefexplanationabout㎞owledgeacquisitionand
mentalassociationofideas,socialconstructionism,codeandcontentoftheclasses.Thisarticledealswith
㎞owledgeacquisitionandnotwithlanguageacquisitionduetothefactthatstudentshadal爬adyacquired血ebasic
skillsforcommunicationandattendedclassesofCultureinordertoenlargevocabularyandculturalaspects
regardingSpanish-speak霊ngcountries.Thesecondpartexplainshowknowledgeacquisition3ndsocial
constructionismwereapp蕪edintheclasses,andthe㈹isalsoadetailedrefbrencetoclassmomworkwithpowe㎡ul
conceptsusingtheInterpretationConstructionD6signModelandtheMethodofS㏄ialInqui理.
1.Firstpart
1.1,Knowledgeacquisition .,
Whenwespeakof"knowledgeacquisition"weref6rtopropositions一"baslc致)rmsofrepresentationof
declaratlve㎞owledge-generalizations,facts,血e面es"一becomingpa質ofour㎞owledgenetwork.Thatnetworkis
fbmledbynodes-memoryunits-connectedamongeachotherbyl量nks.Nodesandlinksareinactive,andthosewhich
becomeactive,coπespondtowhatwe血inkaboutatace蔦ainmoment(Gagnel993,pp.ll7-15Q).Inthe㎞owledge
.network,thecirclesrepresentideas(f6rexample,theGovemmentofRosas),images(fbrexample,representationof
acatanditscharactehstics),1inearorder韮ngs(fbrexample,thedaysoftheweek).
Thus,howafenodesandlinksactivat6d?Thekeyconcepttoexplaintheactivityofnodesandlinksis
called'「spreadofactivation'「anditisdefinedbyGagneas"theprocesswherebyagivenactivenode-linkstmctu㈹
passesactivationalongtorelatednode-1垂nkstructures".Inotherwords,whenapersonthipksofsomething,the
coπespond孟ngPrpPositionsareactive,andactivationspreadalongthe丑inksoftheseprQPositionstotherelatedones.
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Sincewoddngmemoryislimited,propositionsthatareactiveatacertainpointwillnolongerbeactlveatthenext
moment,andsomeofthepropositionsthatwereinactivewillbecomeactive.
However,whathappens.whenwewanttoaddnewpropositiqnstothenetwork?Newpropositionsthatare
acquiredarestoredwithrelatedunitsin.theknowledgenetwork.Wh孟1ethinkingorleaming,.thosepa丘softhe
㎞owledgenetworkthatareactivatedmakeroomf6r山erelatednewpropositionsthata頚eacquired.Sothat,another
keyconceptnecessarytoanalyzetheacquisltionof㎞owledgeis"meaningf廿lness",i.e.,theconnectionbetween
priorknowledgeandnewpropositionsisarequisitefbrleaming。
KnowledgeacquisitionisatopicofutmostimportancefbreduOators.Nowwell,ifknow蓋edgeacquisition
werejustamechanicalpr㏄essliketheoneabovedescribed,theimageofknowledgetransmissionthroughapipeline
丘omteachertostudentwou且dstillbeinforce.Infact,otherprocesslikeelaboration,organizationandalso
construction㏄curatthetimeofleaming.Thisarticledealswith"s㏄ialconstruction「'of㎞owledgeandconsiders
specificanytheviewpointsofSeymourPapertandKennethGergen.
t2.Socialconstructionism
On60fthemaintenetsofconstructionismisthat且eamersdonotjustacquireknowledgebutareact蓋vely
engagedin山econstructionandreconstructionof㎞owledgeoutoftheirexpedencesin山eworld(Ka血ietal1996,
P.2).
Construct垂onismconsidersanimportantroleforaffbct:且eamingisafruitfulexperienceifIeamersare
personallyengagedinactivitiesandpr(垣ects.Also,constructionismaccentuatestheimportanceofdivers量ty:leamers
canmakemultlpleconnectionswhenleaming.
Socialconstructionismconfersagreatimportancetos㏄ial㎎lationsandsocialactivities,i.e.the"s㏄ial
setting":"Whenleamersareinanenvironmentinwhichtheyconstructtheirownrelationshipswiththeo厨ectsof
㎞owledge,theseIelationshipscanbebomedeeplymemingfulImdprofbund"(Shawl996,p.180).For血atreason,
thes㏄ialsettingisviewednotjustasaneutralgroundwhereactivitiestakeplace,butenvironmentisalsoinvolved
intheproduction.of㎞owledge.
Anotherimport興ntconceptproposedbys㏄ialconstructionismis"connectionism":1eamingconsistsof
makingconnectionsbetweentheworldandmentalentitiesthatalreadyexist,andthoseconnectionssometimeseven
escapeconsciouscontroL
Toexplaintwoofthe.mainconceptsofsocialconsmユctionism-s㏄ialsettingandconnectionism-Itake
Paperピsimageof"cultivation"(Papert1996,p.23)andproposeasimilarone:facilitatorswatersplants(givesideas,
comments,provisionalanswerstostudents)withintheframeofasuitableenvir《)nment.Plantsandtheirrootswi!且
developfセeelyandsoprofUselythatbranchesandramlficationswiHbecomeintertwined,sharenutritioussubstances
andproducefruits.Branchesandrootsbecomingintertwihed,sharingsapandconsmlctingsomethingmaybeagood
imagefbrstudents'interaction.
Therefore,whicharethecharacteristicsofalearningenvironmentwherestudentscanconstructand
reconstructobjectsofknQwledge?Anopendemocraticclasscanbeanoptimumsettingforknowledge
connectionismandhumaninteraction.
t3.Opendemocraticclass
Inaf6wwords,whicharethemaincharacteristicsofanopendem㏄raticclass?(Lynchl989,pp.67-131).
Thefacilitatorproposestopicsandacceptsmult孟plepointsofviews,
Ot額ectivesarenegotiated.
Participationlevelishigh,studentsexchangeopinionsinaclimateofcol韮aborativeleaming.
Pace,s{刈uenceandtimea聡dete㎜inedinaccordancetostudents.
Methodsalevadedandcooperative:thefacilitator.sometimesmaybeinfrontoftheclasssoastomake.clearsome
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points,and孟nothertimesthefacilitatormaysitamongthestudents.
Motivation:sIudents?motiva亘onisintnnsic,andenlargedbymateriaisanddebates.
AnswersareprovisionaL'
Relations:there孟sahighIevelofinterpersonalcommunication,studentsexpresstheiropinions,andalsoexpress
agreementanddlsagreementamongthem...
Feelingsareessential.Inanopenandre蓋axedclimates田dentsfbe玉ffeetoexpressfeelings,sensations,opinionsand
allthoseaspectsarehigh産yrespectedbyeverybody.
1.4.Codeandcontentoftheclasses
In19601heBrazilianeducatorPauloFreiredevelopedapedagogicalapProachcalled"problemposing「'
andtothatapPmachbelongs廿leconceptof"code".ProblemposingapProachs捻testhateducationisdeeplyroo釦ed
inpeople'slivesand,bymeansofdialogue,s田dentsareencouragedtodevelopacdticalviewandlookf6rsol亘tions
inordertoimprovetheirlives(Wallersbeinl983,inBayleyl996,pp.265-368).
Inpmblemposing,oncetheproblemhasbeenldentified,theteacherproducesaphysicalrepresentation,
whichiscalled「'code冒'.Thiscoderepresentsorcontalns血egroups'prob】em.Codesarビemαi㎝allyladendevices「',
suchassongs,stories,photographs,plays,filmsandsoon。
Theproblem6fthethreeclassestowhichIrefbrinthispaperwasrepresentedbythepowe㎡Ulconcept
"dictatorship"andthecodechosentovlsualizeitwasthefilm℃amila"(A㎎entina
,1984)whichdepictsaromantic
storyinsidetheframeofRosas'dictatorsh孟p(1829-32,1835-52),
Content:plotofthefilm.AwealthyyoungladyfεllsinlovewithaJesuitpriest,whoattemptstofighthisfeelings,
butultimatelysuccumbs.Thetwofleetoasmanvillageandsetuparura豆schooLAftersevera韮monthsofrelative
happiness,Camilabecomesp㈹gnant,andthecouple'sidentityisdiscoveredbyalocalpriest.Undermoralistic
pressuref蜜o面abroadandffomthechurch,theauthoritiesapprehendtheloversandputthemtodeath.Thiswasone
ofthemostcontroversialstoriesinArgentina,alsopmvedtobeoneofitsmostembarrassingepisodes.Authorities
havesuppressedthetellingofthisstorysincethef三rstattempttoputthestolyonscreen,垂nlgl2.
Studentsbecameprof6undlyengaged,watcheditcompletely,paidattentiontomanydetailsandmadea
qu韮tedetailed.analysis.In由atway,stu4entswrotequi重einterestingreports,wedebatedabouthuman.rights,
minorities,individualf}eedom,intolerance,andmadesomecomparisonswithJapanesesociety.
Thus,Ithought,thisisprobablyhowsocialconstmctionismofknowledgetakesplaceinanopen
dem㏄raticclass:negotiationwithstudents,debate,respecttoaUopinions,respecttomultipleconnections,andan
openmindtowardsstudents'fbelings,sensibilityandinterests.
2.Secondpart.
2.1.Classroomwork:While-watchhgandpost-watchingactivities
Thesecondpartofthepresentchapterfeferstotheconceptsofknowledgeacquisitionandsocial
constructionisminanopendem㏄raticclass,app!iedtothecontentanddeve蓋opmentofthreeclassesalongwhich
studentsdealt.withRosas「dictatorshipandwatchedthefilm℃amila".
2.2,Knowledgeacquisition
Dudng40minutesofthefirs重c】asss加den:sandIreadanddiscussedatwo-pagesynthesisrefbrredtoJuan
ManueldeRosas'government.Inthosetwopagesstudentsgatheredintheirmindscharacteristicsthatthey
associated.withthepowerfulconcept"dictatorship「'.Imadesurethatstudentsunderstoodthemainwordssuchas
politics,espionage,ffeedom,andotherdifficultwordsthatappearedintheprintedmaterial.
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Afterreadingthemateria1,
havebeenasfbllows:
theass㏄iationofideasandacquisltionofpK)positionsinstudents'mindsmay
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Fig.1Spreadofactiva恒on(a)
Doublelineslinkingnodesindicateactivep】℃pos tions.
Thhepropositions[TheGovernmentofRosas]and[Rosas,between1829-32andl833-52]areactlve.
ActivationspreadstorelatedpropositionsatT2:.[RosasGovemmentwasadictatorship】and[Dlctatorship
implieslackoffreedom】aretheactivepropositions.
ActivationspreadsatT3,so[Dictatorshipimpliesunlimitedpoliticalpowerandintolerance】istheactive
prQpos】h㎝・.
However,alongwhile-watchingandpost-watchingtasks,havingconsidereddebatesinclassandreports
writtenbystudents,itispossibletosaythattheymadefMrtherass㏄lations.
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Smdentsconsideredthatinadictatorialregime,thedictatorislikeGod,andGodwasalsoass㏄iatedwith
theChurch,Thenetworkproducedintheirmindswasprobablythefb盟owlng:
GovemmentofRosas lackof丘eedom intolerallce
was
betwee血 God
The Ro8as
1829・32
1833・52 d睦ctatorship unhmited
po五樋calpower
Chulch
Fig.2Spreadofactivation(b)
Studemsmadeagreatdealofconn㏄tions,fbrthesakeofpresentinganexample,onlyonewasconsidered.Others
canbeobservedintheTablelofpowe㎡UIconcepts,here孟nincluded.
2.3.Socialc◎nstructionism
Along"while-watching"and"postwatchingactiv.ities",studentsdiscussed,askedquestions,agreed,
disagreed,definedproblems,proposedsolutions,usedlmagination,andconfessedfbelings隻nahigh夏ycollaborative
climate.Isometimesstoppedthefllmtomakesunestudents恥adunderstoodacontroversialsituationortomakethem
elaboratepfedictionsbyaskingセ'Whatdoyouthinkitisgoingtohappen?量',ortomakethembecomeauthorsby
asking"WhatdoyouthinkitshouldhIΨpen?".Bymeansof.question9,studenおwereencouragedtodiscuss,expless
opinionsandmaketheirownquestions.Forexample:
DoyouthinkCamila垂sinfavorofRosas'dictatorship?
Doyouthinkthepriest'ssermonis量nfavorofRosas'dictatorship?
WhydoyouthinktheownerofthebookshopwaskiUed?
Whichistheoppositeof"flee-press"?
Whichcharacte煎icsofadic捻torialgovemmentcanyouidentifyin童he佃m?
Canyoupointtocertainscenesandexpressthewordsthatcometoyourmind?
CanyoupoinUoremarkableaspectsyoufbundint摯efHm?Whyyouconsiderthoseaspects爬markable?
WhydoyouthinkRosasappliedthecapitalpunishment?
'Idaretoaf∬rmthatthoseclassescanbeconsideredw虻hintheframesofsocialconstructionismof
㎞owledgeduetothefbllowingreasons:
一the㈹wasahighlevelofinteraction,
一s駄ユdentss粧onglyengagedinanintell㏄tualwork,
一mademultipleconnections,
一studentsproducedconcepts:thispointisq瞭eimportantduetothefactthatinmanycasesstudentsdidnotknow
theexactwoKlsinSpanish.So,theexperiencewasalsoa垂anguage-centeredone,
Someeducationalconceptsfavoredbytheconstructionists(GergenI999,pp.179-184)areworth
considering,sincetheywerereflectedinthedassestowhichthispaperref¢rs;
Inreflexivity.SocialconstructionisminEducationaimstoincreaserenexivedeiiberation=f自rffom
stuffingstudentswithlotsofdata,studentsareencouragedtocreatealtemativeinte甲retations,lookfbraltemative
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sources,challengeauthoritativediscoursesandrelateclassrobmmaterlaltotheirownexperiencesandpersonaI
situation.Studentswhoaree中catedfbrthe"maintenanceanddefenseoftheprinciplesandtraditionsnecessaryfbra
dem㏄ratics㏄ietジshouldbeencouragedtodefineapmblem,analyzeit,buildhypotheses,defineconcepts,search
ibrsolutions,analyzediffbrentinterpretations。Certainly,studentsdonotrememberexactlywhenRosaswasin
power;theycanbarelyrememberthatitwasinthelgthcentury.However,studentscandefinea。ldictatorship"asa
negatiVeSitUatiOnfbranyCOUntry.
Collaboration.Topromotedia亘ogueinsidetheclassroommeansinsomewayiinkingtheciassroomtothe
world.Worklnaclassmomislikeapuzzle:comments,opinlonsofeachstudentcontdbutetoassemblethepi㏄eof.
㎞owledgestudentsaredealingwith.Besldes,asopinionsmaybeindisc爬pancy,studentsleamhowtollveina
worldofm曲iplevoicesandrealities.
Aimingtoensufethefullparticlpationofalhhestudentsinacourse,itisnecessarytocreatean
environmentof1鴇spect.Manystudentsareshyorreluctanttospeakinf密ontofotherstudents.Voiceisakeyelement
indebatesand,inoIdertomakestudents艶enhatthelrvoicesarerespected,threeaspectsaretobeconsidered
(Bailey,1996,pユ63-265):
Gainingthefloor:itreferstoturn-taking.Somesωdents3reeagertospeak;othersareshytodoso.
Facilita¢orshavethetaskofleadings加dentsintoafairparticipation.
Speakingacceptably:studentsshouldspeakinsuchawaytodemonstratethatsheorhehassomething
worthpayingattentionto.However,somestudentsofforeignIanguagesmayfeeltheycannotexpressproperlywhat
εheywanttosay.AgainitisfゑcHitators「taskstoempowersωdentsintoexpresslng亡he孟ropinions,byロにerlng
expressionssuchas"itisreallyinteresting",soastoenf6rcetheimportanceofwhatthestudentissayingandleadall
theothersintolisteningtoherorhim.
Beingheardbyothers:studentsshouldfeehhattheirparncipationisbeingvaluedandthatotherstudents
arewillingtolistentowhatsheorhesays.Facnitatorscanincreasethelevelof"hea!重ng"intheclass,intemlsof
evaluation(Thatisreallyanodginalopinion!),personalrefbrence(Hiroyuki'sideaisgreat),negotiation(Whatdo
yoロmeanby_?).
Polyv㏄ality.Constructionistseducatorsencouragestudentstodevelopmultiplevoices,toexpressthemselves,to
seekforcriticalviews,inotherwords,toreconstructapieceofknowledge(atext,afilm,etc)andtoconstnlct
anothero切ectoftheirown.Studentsareencouragedtobeinnovativeandfreefromexpressiveconstraints.The
students'reportscanbeanexampleofmultipleviews,expressionsandcreativity.
2.4.Powerfulconceptsandknowledgecomponents
Ontlyingtodefineぬecausesthatledstudentstoactivelyengageintheconstructionofknowledge,oneof
thereasonsIproposeref6rsto"Workingwithpower飢concepts"(Banksl994,pp,59-79).PowerfUlconceptsare
strong,high一互eve1,0rganizingconceptsthatmaybespecificfbrad藍scip董ine,suchas"cu韮turaichange"fbr
anthropology,orinterdisciplinary,suchas「'dif琵rences'㌧Inotherwords,workingwithpowe㎡Ulconceptsrefbrsto
thechoiceofemotlonallyladenconceptslike'「revolution","culture","f「eedom",andothersthatcanleadstudentsto
recall,organize,elaborate,exp韮ain,question.
AsweweredealingwithCultureofLatinAmerica,specificallyHistoτyofArgentina,theelicitedconcepts
weRジ'dictatorship","censorship","exile",'「intolerance","o監igarchジ,andmanyothersofthatsort.
Alongleamingexperiences,studentsproducedahstofconceptsanddiscussedaboutthemwhileandaf託er
watchingthefilm.Theacquisitionofthoseconceptsisnotanendinitself:thosecon¢eptsaresituatedinside
knowledgecomponents.
Knowledgecomponentsare"essentia垂preconditions重otheapphcationofknowledgeindailylifbina
diversityofrole,pmblem-solvinganddecision-makingsituations."(Lynch1989,pp.49-59)Knowledgecomponents
alsomakereferencetothepK)perunderstandingofconceptsthatareparticular彊yimportantbecausetheyemphasize
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lheinterconnecdonbetweenleamingexperiencesinclassandtheapp[icationofknow監edgeindailyIif6.
Themaincねaracter量sticsofpowe血1conceptsare:
A飢henticity:organizinginfbrmationbymeansofconceptsa蓋lowstudentstoreiatewhattheyareexperiencinginthe
classroomwithπea董situations.
InteracIivity:elicitationofpowe血lconceptsleadstocollaborativeleamingasstudentsworktogethera夏ongtbe
pr㏄essofextractingandconceptuahzingconcepts.
Leamer-centered:extractingpowerfulconcepIsrequl爬sstudents'explorationanddiscovely.Thedevelopmentand
thecontentoftheclasseswilldependミuptoahighleveレonstudents'interests,experiencesandstrengths.Students
willcertainlyconnecttheirownexperiencestothoserepresentedbytheconceptsinthemessage。
Inclusive:alongleamingexpedenceswithpowerfUIconceptsallstudentshaveequalaccesstoleamingqpportunities.
Itmeansthatalthoughsomestudentsmaybeshytoexpressthemse蓋vesorally,theycanexp鶴ssbeautifUllyreyealing
ideasinreports.
ContinuousIeaming:workingwithpowerfu匡conceptsleadsstudentstomakemultipleconnectionsamongdiffere郎
areasandprevlousleamingexperiences.The㎎fbre,studentscanperceive㎞owledgeinamoreholisticmameL
ComponentsOf㎞owledgeConcept Situationinthefilm.Comm6ntsbysIudents
Humanandsoc裏aldomain 0置蓋garchy Theviewofadchhouseandalandowner,the
garmentsofthepeoPle.
Socia監just重ce Minodt壼es Blackpeopleareservants.
Humanandsoc孟a蓋domain CulturaIThecustomofhavingabathonlyoncea脚eek,
awareneSS
Spidtualdomaip ConfbssionStudentsconsideredthatthepr㏄ticeofconfbssionin
Catholicismisaninvasionofprivacy..
Socia聖andpoliticaldomainCensorshipBooks,whic血dealtwithtopicsrelatedtofセeedoln,
wereban㏄d.``Booksmaybecomegunpowder",
恥e蜘ovels悦lon錘ngto重配Ro㎜tic面 ωwere
coosideredinapPropdate.
S㏄ia量andpo監idcaIdomain Im血gration`` lmmigrationishkedeath"Studentsaskedthe
meaningof血eexpressionandIheyleamedthe
meaningof``exile".
Socia且andpoliticaldomainDictatorshipTbeτedemblemasasignofsubmissiontoRosas'
poweLThep孟cmreofRosasinkousesandaIthe
Church.ThesI通ute``LongIivetheHolyF硝deration!"
Socia11埠dpo髄ticaldomainMino嵐孟es B且ackservantsarewelhreated.
Soc童alandpoli口caldomainDictaεorshipA¢night,groupsofso量d童erssp㎜dにn℃rbykiHing
Intolerancethosepeop且ewhoa記opponentstoRosas.Anybody
Humanrightswhodarestoexpresshisthoughtsagainstthe
govemmentiskilled:nofセ㏄expression。
Tbb豆eNumberlSomeofthepowerfUconceptsproducedbystudents
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Tab翼elindicatesgoutofthe32powerblconceptscons霊deredanddiscussedbythestudentsalongwhile-watching
andpost-watchingactivities,indebatesandreports.Studentsproducedconceptsintwoways;fh)mparticularaspects
intoageneralconceptandffomageneralconceptstheyextractedpafticularaspects。
Frompa践icularaspectsstudentsderivedageneralconcept:
Examp蓋el:
Image:twopeoplehidingabook
Text:abookmaybecomegunpowder
Sound:(shouts壼nthenight)LonglivestheSa孟ntFederation!
Image:the藍ibrarianhasbeenbeheaded
Text:Wha¢was山ehb㎞an'sguilt?Justtosellbooks!
Fromthosefivescenesstud6ntsinfbmedtheconcept``Censorsh加"
Example2:
Images:.
Adirtyandco且dprison
Noto量置et
Thepr孟est孟schained
BothCam韮aandthepdesthavenochanceofhavingabath
Fromthoseaspectsstudentsinferredtheconcept``h駆mand㎏nity,,
SIudehtsalsomadethereverseroad:fヒomageneralconcepttheyderlvedparticularaspeαs.Example3
indicatesthatstudentsPecognizedthecharacteristicsof
theredemblemindicatingsubmisslontoaGovemor
thepictureofRosasihhousesandinthechurch
censorshipofbooks
thesa亜ute:LonglivetheSaintFederation!
theDictatofisabqvethelaw
theDictatorcanadminlstercapltalpunishment
esp孟onageandpersecution
assassinationofpoliticaloPPonents
"diα
atα・6hip"inthefilm:
2.5Thegeneraldevelopmentoftheclassesresp◎ndstothestepsofthelnterpretation
Construction(ICON)DesignModeL
S加dentsworkedwitheachconcept(themainonesorthemostinterestingones丘ntheiroplnion)usingthe
ModelofSocialInquiry。(Lateronthey.carriedonanintegralworkwithconceptsusingstrategiesofmedialiteracy,
mainlyadvancedsk孟lls,rudimentaryskillsandschemata,theseissuesarepr㏄essedinanotherarticle).
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2.5.1.lnterpretationConstruction(ICON.)DesignModel
TheInterpreIationConstruction(ICON)DesignModel(Black,.1995)isausefUhooltoanalyzehowthe
whoieclassworkedinthethreeclassesalongwhichwestudiedRosasGovemmentandwatchedafilm:
LObservation:
StudentsreadprintedmaterialandImadesurethatstudentsunderstoodthemeaningofsomedifficult
Wordssuchasespionage,opposition,andanarchy.Lateron,wewaIchedaHlmlocatedd面ngRosasGovemment
anditunchainedthefbllowingstepsofelaboration.
2JnterpretationConst則ction:
Studentsintelpretedt丘esituationstheyobservedandalsoconstructedargumentstosupportthevalidityof
theirarguments.
Example=situationof.minorities.Studentssawthatblackpeoplewe鴨servantsandrecalledwhatwehad
s加diedaboutblackpeopleintroducedasslavesinLadnAmerica.Studentscommentedthatblacksefvantswe1ewell
treatedandsomeofthemevencommentedthatperhapsduetothefactthatinArgentinatherewereno直arge
planta¢ionsasinB田zH,slavelywasllotsocrueL
3.Contextualization:
Studentsaccessedbackgroundandseヤeralmaterialsinordertoconst田ctasuitablecontextfbrtheir
interpreta口onsandarguments.
StudentsunderstoodthatRosaswasastrongGovemor,sotheylookedfbrmaterialinordertodiscover
whyRosaswasabletomaintainhispowerduringsuchalongtimeandwithsocruelmεasu了es.Studentsinterp!eted
that,afterseveralyearsofanarchy,peoplewantedastrongGovemorwhocouldsettheterritoryinoKier.Besides,.
theyrealizedthatownersoflargeestates(membersoftheoligarchy)supportedRosasinnameofcommeκial
lnterests.
4.CognitiveapPrenticeship:
Iproposedinf6rmatiQnandintelpretationsbutgraduallygavemoreroomfbrstude叫s'e懸Drts.IsupPlied
量nfbrmationaboutpoWergroupsin出osetimes(Church,thepress,UnitaryParty,FederalParty,etc)andstudents
graduallyunderstoodwhichwastheinterestofeachgroup.
5.Collaboration:
Studentsexchangedthe孟rinterpretations.Thiswasoneof出emostffui血lmoments:Ijustcontrol置edthat
eveりrbωyhadthesameoppo丘un髭ytospeak,confi㎜edthattheyexchl通gedcorrectpiecesofinfb㎜ationand
allowedsεudents重odebatef把ely」εwasanexceHentaαiv並y」brp職ctic韮ngspeakingski1L.
6.Multip且einte1pretations:
Studentscouldleamtobeflexibleandopen-m孟ndedastheywereexposedtomUltip藍einterpretationsand
reactions.Asstudentsdebatedfreelytheymaderelationsbetweens㏄ialaspectsdepictedinthefilmandtheir
personalsituations.Allstudentsrespectedtheirclassmates'opinions.
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2.5.2.ModelofSocial量nquiry
Alongdebates,s加dentschosethemalnconceptsandworkedw誌hthemfbllowingthestepsoftheModel
ofSocjalIllqulτy(Banks1994,pp59-79).Oneexamplew孟ththeconceμ"jn重01e㎜ce"垂ssわownjnTable2.
Table2StepsoftheModelofSocialInqu呼Concept:into】era㏄e
Doub卜concem Thepriestisinlove,whichisaqu耽enaturalandpu爬fbelingandhasto
査9hchisfヒe趾ngs.
ProblemfbrmulationWhycanno曲epriesIgetI㎜ded?
Fo「muhtionofhypotheses
響
Thephestandtheladybelongtodif琵re蹴socialclasses.
TheChurchdoesnotallowthepriestbeingma㎡ed.
De盛niεloηofεe「m5
ConceptuaHzation
InεhefねmeofCaεholicChuκh,p溢es重smakeεh鵬ebows:
CeHbacy:pdestscannot.getma㎡ed
Chastity:pdestsshouldnothavesex
Pover監y:priestsshou董dnothavemoney
Studenlstookthoseconcβptsoutoftheh・ameofCatholicismandtried
themwi重hintheconIextofBuddhism.
Co皿ecIionofdaしa StudentscollecteddataabouttheCatholicChurch.Somestude煎s
co叩paredCatholicismandBuddhism.
EvaluaIionandanalysisof
data
SmdentsevaluateddataIdatedtotheChurchalongthe∬㎞
Tbst血ghypothes¢s:deriv㎞9
gcncrahzaIionsand電heor廊
TheCatho骸cChurchstates"con色ssioバ,whichisaninvasionof
,
pnvacy・
TheCathohcChurchmayturnapersonviolentagainsthimse董f:
nage蓋1ation
TheCalho紅cChurchfbrbidspdeststoget.maπ箪
The'CathohcChurchaskstheGovemortopunishthepriestandhis
lover,Camila.
TheCatholicChurchanowskilHngtwopeopleandabab)らto
.defbndits
nameand亡obeingood重ermswiththeDictatoL
Thus,theCatholicChurchisintoleram
BeghlninginqU廿yanew Thispr㏄esscanstartagainwithano曲erconcept
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3.EvaluationoftheclassesandConclusions
Twoaspectsshouldbepointedto:
一studentsproducedconcepIsoutofobservation,col監aborationa口dinteraction,
一studentscouldtakeconceptsoutofthefピameofthefilmandusetheminothercontexts.Forexample:
whendealingwiththeconcepビdictatorship"studentsrefbπedtoHitler'stotal琵arianism,
whendealingwiththeconcepビcensorship"studentsref6rredtoanepochinJapanwhencertainbookswere
fbfbidden,
whendealingwiththeconcepピ'intolerance"appliedtoCatholicChurch,students㈹fbrredtoBuddhismReligionand
commenIedpointstoindicatethatBuddhismismorepe㎜iss孟vethanCatholicism,
whendealing.withtheconcepピ'humanrights"studentsrecal監edtheIntemationalHumanRightsD㏄laration,
whendealingwiththeconcepts"intolerance'「a皿d"unlimitedpoliti6alpower"ongstudenteven1efbπedtothecaseof
HenWVIIIandAnneBoleyn,
whendealingwithIheconcept"confbssion"(asapracticeinCatholicism)studentscommentedthat,intheiropinion,
itwasaninvasionofpdvacyandrelatedtotheirpersona塾situationindicatingthattheycouldneverconfbsstheirsins
andsuffedngstoanunknownper60n,
insomecases,wealsoworkedwithJapaneselanguage,～vhendealingw虻htheconcepゼ'oligarchジIaskedstudents
towritethecoπespondingJapanesecharaαersandtoexplainthem.ThiskindofworkhasadoublepositiVee∬㏄t:
students免elself-assuredwhenresortingtotheirownlanguageandfbelmoreencouragedtotaH(,andImakesu㈹
that廿1eyhadunderstoodproper蓋y.
.Th
ecr孟ticalreadingoftextsstronglygroundedinthes㏄ialandculmralcontextresultsinthedevelopmentofa
cnt孟caniteracy.Basically,criticalliteracymakesref¢rencetoanexpedencewhereins加dentsand.facilitatorsare
awareofthefacUhatmessagesarenot"innocenゼ',thattheyarerootedinideological,political,s㏄ial,economical
positions.Discoveringthehistoryofthetext,i.e.thecircumstancesmderwhichitwasproduced,ortheparticu豆ar
situationitrep獅esents,oridentifying.thelinksbetween匙hetextua蓋andvisualsymbolsand㈹ality,makesthewo水
withpowe㎡Ulconceptsinsidetheframeofsocialconstructlon孟smaneffもctiveinstrumentfbrthestudyoflanguage,
fbritexploresthesocialcontextofsocialpractices.
*Alonginteractionandcollaborativework,studentsobservethattherea爬manyinteΦretationsofa.message.Thus,
multipleconnections,oppositeopinions,anddiversecondusionsaretoberespected.
*Thedevelopmentofacriticalliteracyisreachedasa祀su藍tofthinking,reading,speaking,d孟scussingandwritingin
suchawaythatgoesbeyondme顎eopinions.
*Inafewwords
,studentswereexposedtoanaestheticsituation:theyexpectedapositiveandpleasantmessageミa
romanticfi里m-andinsteadtheyfacedanegativeone,adictatofsh豆pwithtragicconsequencesf6rs㏄丘ety.That
discrepancybetweenwhatstudentsexpectedandwhattheyencounteredmeantaかroblemfbrthem.Throughoutthe
resolutionofthatproblem,s田dentsanalyzedthecontentofthefilmandextractedpowe㎡blconcepts.Therefbre,
classroomwon(tendedtothedevelopmentofacriticalliteracy,whichishighlysuitablefbrthestudyoflanguage
duetothefactthatitexploresthestrongandprof6undlinkbetweenlanguagepracticesands㏄ialcontext.Usinga
romanticmmtoclarifyandcomplementprintedmatedalwas戸eallysuccessfUl:"Mereinf6mlatiOnhasalimited
impact,butpresentedinthefb㎜of飢stdkesour角elingsdeeplyandreq曲esusto山ink.Wecannotsoonf6rgetit"
(Amstinel995,pp.67-82).
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St【・ateg沁sofcriticallh:eracyinthefieldofforeign
languageteaching:Workwithpowerfulconcepts.
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ThepresenttextispartofaseriesofclassroomactivitieswhereintheaロthortriedIoapplystrategiesof
criticalofliteracyinfbre孟gnIanguagelearning.
Thispaperaimstodescribeaclassroomexperiencealongwhich82JapanesestudentsofSpanisぬasaForeign
Language,inclassesofA㎎entineHistory,constructedandreconstmctedknowledgeoutofprintedmater{al,visual
materialandpersonalexperiences.
Studentsreceivedab盆efexplmationaboutJuanManueldeRosasGovemment(藍829-32,1835-52)and
watchedafilmdepictingareallovestorydurlngthatperiod.Studentselaboratedpowe㎡Ulconceptsthatwereln
manycas合s,neitherspecificallyindicatedtotheminthepreviousexp置anat孟onnorverba置韮ysuppliedbythefilm. '
Thoseclasseswereana匪yzedbasedonnotestakendudngdebatesandons田dents「repbrtsandexercises.
ThedevelopmentofclassmomactivityrespondedtothestructureoftheInterpretationConstruction(ICON)Design
ModelandstudentschosesomepowerfUlconceptsandanalyzedthemfbllowingthestepsoftheModelofS㏄ial
Inquiry.
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